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ABSTRACT * ' ' ■ 

A faculty develcpsent pp^graB instituted in ^ 
Northeastern Oniversity«s college of Basing is described. Opera'ted 
internally by elected faculty ' de^elp^ent coiaittee aeibers, the 
prograa includes goal setting, "evakJuation, and related services^ 
Through a series of steps new faculty i^ibers plan their professional 
dipvelopaent and f»repare evaluaMve in'fj^riation. The iBportant' ' 
features of this process are/4he yearly planning aees^cns, the 
involve«ent of faculty devedofaent c6»ii tte^- Beabers, and the general 
recognition of the needv^jfor a career- long faculty develajjient 
process. After a six- ajrfitfi evaluation , decisions for certain 
long-range* goals an d^^of^ssional develcpaent activities aretaade. 
Each spring, the, faulty aeaber ccspXetes a faculty planning fora, 
called a "professional growth plan-" At a aeeting cf -^he faculty, 
aeaber^ faculty/aevelopaest coaaittee i^aber, course coordinator, and 
dean, the ptevlons year's aoals are discussed , based on data derived 
froi evaluation inforaatibn sources. Progress tcwatd stated goal^ and 
^ans forr^pecifio developaentalt activities are aade« Meetings to 
deterain^ salary .increases, retention^ proaotion, .anj^ '^tenure are also 
held. The faculty developa6nt coaaittee aeaber also assists in the 
docuaentation and reporting of professional coapetence in the faculty 
aeaber* s dossier. Evaluation inEt,ruients are appended. (SH> ' 
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Instructional DevglopaeDt Activities 
In a Facility pgyeloiment Pifogram. 

MICHAEL KOFmAN " 

MICHAEL THEAU. * 



2lortbeastem University ' 
A career-long faculty development program was Instituted in Northeastern 



University's College of Nursing. Operated internally by elected Faculty 
Devel6pia^nt^onaaittee Members, the program includes goal setting, evalua- 
tion, and related services. SAa Intensive, year-long interaction between 

College and personnel from an inst^ructionai development agency (the 
Office of Learning Resourcfes) produced a philosophy of faculty develop- 

- meat, a process model, a set ♦of evaluation instruments, a six week train-- 
ing program for participants, a College-^wide needs assessment, arfd written 

, documentation of the program* t , 

Preliminary evaluation, dat^ indicate that the program has had wide accept 
tance and that the development process model is generalizable * 
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INTRODUCTION 




Most university faculty fievelopircnt programs are conducted or 'coord/nateja by 

.... / ■ V ' 

the staff-of a centralized office for faculty, development. • Programs of/this kind 

• ■ - '■/'■/ 

are usually staffed by professionals in the field of faculty developrjient, /instruc- 
tional development or related field, or ,they are staff e'd by facul^ merp^ers On 
special assiqnment. Rarely are<the activities of such a progran/clo^ly inte- 
grated into the professional development procedures within co/le.q^ and depart- 
ments, particularly the process whereby faculty members pr§i(5are/tor pronration ' 
and tenure. 

>' , 

0 ' The faculty development proaram described in thi/ paj>/r. takes place In 

/ / 

arf individual collede of a large university. It is /n fact, a faculty-managed 
development program. The seven-member staff of the pro^rap are faculty members 

) ■ 7 '■/\., ' 

within that college who have been -elected by thanr co11eag,ues to the faculty 

development committee. These persons need no/ serj/e on other committees 

Terms of service are three years and are st/qgerj^d. The primary function 

of this committee 1s to provide professl/naf ^ffevelopment opportunities for the 

faculty of the college, often in the roym o'f/ work shops, speakers an4 special 

purpose meetings, and*-often in the fo/m of/individual consultation. A particular 

inter^est of the committee is the p,|2)^fess;fonal development of new faculty members. 

t 

What makes this program spe/i»l ,^1s first the fact that this fcommittee is 



an integral part of thd ^ollege/s approyeij procedure* for professional .planning 
^evaluat ion, promotion and ten/re./ Secondly, the members of *this comhittee are 
specially tra'ined to prov 
ment consultation to their/ coll^agi^es. Both the acceptance and functioning of 



I tenm-e. / Secon 
'ids' fac^l ty, in 



struc^^nal and organizational develop- _ 
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this program withifi the /ollege, and the satellite relationship of this program 



to the university-wide resources for faculty and irfsti|i^ctional development are of 
parti cu.lar interest. 

History and Setting . ' ^ 

m . > 

This program exists in a professional training col-lege within. Northeastern 
University. The undergraduate student enrollment for the college is 1818. Jhere 
are 47 full-time equivalent day faculty. Fifty percent of the -faculty are tenured 

The college is administered by a dean, an associate dean, and thirteen course or 

, I 

program coordinators. _ v 

The faculty developnent coimiittee evolved 'out of a "task force to develop 

a process of evaluation," a group charged by the faculty (at a general faculty 

meeting) to investigate evaluation alternatives. 

The present faculty developnent committee was created by a vote of the 

faculty on March 10,. 1978. The purposes of the conmittee were described as 

follows: * 

The purpose of thi s ' commi ttee is to pronK)te continuing 
. ' personal and professional development of the faculty in 
relation to: * 

^ A. Orientation to the University, col legia?' setting, 
and the position for which employed. 

8. Maintaining and improving expertise in teaching and 
clinical practice skills Involved in higher education. 

C. Meeting the evaluation- criteria established 1^or the 
College of Nursing by assisting faculty members through 
goal setting and development. 

D. Validating, revising and updating evaluative instruments. 

vThe faculty development committee reports to the ^entire faculty at regular 
faculty meetings. #The original committee consisted of four associate professors, 
and three instructors. • The total number of tenured faculty members on the coin-, 
mittee was three. Soon kfter its formation, the coniTii ttee voted to elect a chair- 
person, and to rotate this position every two. months on a scheduled basis. Since 
members of this committee need not serve on other comnittees in the college, each 
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faculty development conni ttee member can devote 8 houri per week to the work of 
. this conwi ttee. Jn reality, conwi ttee niembers report that, their jujnmttnient may 

increase as more and nwre faculty members realize the relationship between their 
- professional growth plans and the resources of this cofnmittee. 

The College's Developmerital. Procedurgl . ^ 
The chart in .Figure 1 indicates the series of steps whereby new facultif 

members in the college plan their professional' development and prepare evalu^-^ 

tive information. This plan was created by the task force on evalljation jn* 
•' was voted for adoption by the faculty on March 10, 1978. The important features 

of this process are the yearly planning sessions, the involvement'of fa/ulty 

■ . ■ / / " 

development committee members (FD), and the general recognition of thfi need for 

,a career-long faculty development process. - 

' Assuming that the new faculty member is first empl oyed /vei/ the summer at 

' * / 

a meeting which includes that person (FM), the course 'cooi?dina/tQr (CO) under whom 

■ ■ ^ 
that person will work, and the dean (D), the first contaot of the U^ty member ^ 

and a inember of the faculty developir^nt committee (FD)/oc/urs during fall, orienta- 

tioi> week. The FD directs, and assists the new facu>iyiienber through orientation. 

^ , ' • ■ • • % /' y 

A week later these two 'persons meet with the course if oord^na tor and dean to set 

goals for the first three months. These goals wi/l reflect the College goals, the 

course goals and the individual 's goals.. Thereafter the FD-meets with the new ^ 

/■ ' * » 

faculty member (FM) to introduce that p^rion. to appropriate resources on campus 

• and to assist in any other way the achievement of the stated goals. At. the con- 
clusion of these three TOnths, the/io and faculty member meet to- discuss tHe 
•kinds^f. data that should be colWcted for the faculty member's six month eyalua- 
tioR.' At the conclusion of Si/ months, the FD and faculty mem'ber meet to analyze 
the data. From this discussion, mutual goal, setting through the next year is 
agreed to. Plans for deyelopment and goal achievement -are made and periodic 
. meetings are scheduled/to discuss progress and share information. Using the 
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This system' involves a one-year tine lag, so personnel action will not tie taken until December of the second year 
therefore a new faculty maimer iSkhere for two years. ' . 

*** In marglnaj cases, another evaluation with respect to third year retention nay take place,, 

nveeting a December first deadline. 

## FD = Fac. Dev. Coninittee hteniber ------ FM = Faculty ftember CO - Coordinator D - Dean 

P&T = Profnotlon and Tenure Copiiii ttee Member - 

The Individual faculty member decides it and when a faculty development conroittee roemter should be present at the various 
meetings regarding !smiiiiative reviews. « 



FIGURE 1. DEVELOPMENT PROCEDURES 
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College's public statement of "Cr^iteria for Promotion and Tenure, Suggested 
Evaluation Methods (Appendix I)," evaluation tools are Selectecf for the faculty 
mefflber*s\ next annual review. (The full set of standard evaluation instruments 
is discusVed in a' later section of this paper, and is reproduced in Appendix 11). 
In short, the six-month evaluation is a kind of needs assessment, on which deci-t 
sions foT'^er^in long-r goals and professional- develof^nt activities are 
made. The six month evaluation' data may or may not be used by the individual in 
the first annual review meeting with the course coordinator and dean. 

Thereafter, the cy^cle of goal -setting, profess iotjai-^evelbprnent ar}d 
review is somewhat standard. Each spring, the FM coiipletes a faculty 
planning form which now is referred to as a '"professional growth p-lan," At a 
meeting of the faculty member^ faculty ^development con^nittee member, course 
coordinator Snd dean, the previous year's goals .are discussed, based on data 
derived from evaluatTon information soi|rces."J"he faculty member's progress toward 

stated goals and the* formulation of new goals are determined. Plans for specific 

_ * . - ' 

developmental activiff^s are also made at this time* At ^^separate meeting of , 
the faculty member, coufse coordinator and dean, decisions regarding salary in-- 
creases and retention aire made. As of years two through five, the faculty 

> , * 

member also' meets with the -promotion and tenure committee during the spring. 
In year six, this meeting involves a college-level decision regarding tenure. 
Each year, six months after the major evaluation and the planning and goal- 
-r-^ setting process of the spring, tt^e faculty member and FD meet to discuss the 
facul ^member's progress to date. Further areas for development regardi,ng 
\- teaching, committee work and community service are .discussed. ' Specific develop- 
ment activities are planned, hs well as the selection and use of the standard 
evaluation instruments. The faculty development cownit tee" member assists not.only 
in the professional development of the. individual, but also in the pcop^ docu- 
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mentation and reporting of professional competence in the individual's doss-ier. ^ 
r 

■ 8 



The faculty meinfaer remains responsible for submitting all information to tne 
promotion and tenure conmittee for'review the following spring. . ' . . 

While, the process -is particularly directed at new faculty^ the basic 

• .procedures are applicable to all faculty, including those with tenure. Each 
spring a professional' growth plan is completed "and discussed at least with the 
dean and appropriate course coordinator. The areas of evaluation and data ^rom 
\standard instruments of evaluation are expected to be discussed in. the dossier 
submitted by the faculty member. The role of the _faculty development committee 
members contin^6?|p be- that assisting their colleagues in planntjig j^ningful 
professional ^l^^pment activities. As in the case of new faculty however, the 

■ involvement ^fV faculty development committee member in any individual faculty 
member's professional developn^nt activities or professional reviews .is nat 

mandatory. ' ■ ' . * , 

The FD's role is to advise the faculty member. on the gpal^s and reward 
system of the college, to help that person state reasonalile professional develop- 
ment goals, jto assist in providing resources for Achieving the goals and to assist' 
identifying procedures and instruments for evaluation. One of the chief re- . 
^ sources that the 'FD calls upon in this process is her preparation in pfofe^onal _ 
growt>i planning including .go^l setting, resources identificatio^n and evaluation • 
procedures. Each FO has defined a professional 'development >1 an using the con- 
sultation resources of another number of the , committee. In addition, each FD* 
is thoroughly familiar with^he CoTlege's standard evaluation instruments. The 
' FD can assist in ejcplaining- these instruments and can assist in their administra- 
tion, computer processing and interpretation. Data from ^se evaluations are 
expected as pait of ev'ery faculty. member' s yearly review. . ' 

, . ; A FD may accompany a faculty member, upon request in the spring salary and 
' retention meeting with the de4n of the College, as well as the promotion meeting _ 



by the appropriate promotion and tenure committee. The. role af the FD is not to 
serve as an advocate for the individual or- to provide information for review,* but 
rather to ensure that previous planning* agreements are understood, and that.accu- 

•rate information is provided to the individual. Revisions of the individual's 
grofessional growth plan which may-result from thes'^ meetings can ^ater be dis-*" 

>,<lussed iiKdetail with the FD. 

Since the-committee' s incef^t1"bn, every new faculty manber in the* col lege - 
has been assigned to a FJ3 and. has utilized that person's resources in the' 
yearly planning and review process. -Several other faculty members in the 
colleges have utilized such .services to date. For" tenured faculty rembers, 
the concern is not one of proving professional competence but rather one of 
expanding professional horizons, or sharing personal viewpoints., ' Such faculty 
membei*s have worked with FD's on instructional alternatives, effective committee 
functioning and the presentation o^ programs for the professional develo|»nent of 
other faculty. * ' > 

t , • * 

\ ' ' ' ^' 

The Development of. Evaluation Instruments * • ^ 

* 'I 
The Faculty Development Committee evolved out of a "task farce to develop 

a process of evaluation". I\ sub-committee^ of this group was specifically assigned 

the ta^k of instrumeni^ation when the Task Force broaeiened Its investigations .from 

evaluation alone. to faculty development. The University's Off. ice of Learning 

Resources evaluator discussed concepts and issues with the Ta^k Force and then 

consulted regularly with the sub-cornmittee.^ The^ first task undertaken was a * 

review of existing possibil ities including: 1) normed, nationally available, 

course/ instructor evaluttion instrumen.ts measuring the quality of instruction; 

2) instruments- measuring attitudes afcout instruction in general;" 3) instruments 

V whose purpose was to diagnose instfuction for formative reasons; 4)instruments 

(usually not norm^) created at and used exclusively by other departments, col- 

m 

leges., and universities; 5) ^instruments (usually not nonflfed) created at and used 



' by other school s/coUeqes of nursing; and 5) alternatjfve methods of evaluation 
ana data collection. * , , • ' • - ' . 

JiX became obvio discussion of the faculty development alternatives-, 

that there' were many different, reasons for ..collecting data. Many of these pur- . 
poses were related to the improvement of instruction oi^ the assessment of in- 

structional eff ectiWeness . A particular purpose, clear from the outset-, was 

% - ■ - , ■ . 

that fevaluation- data^could be used in promotion and tenure decisions. Furthex, 
it was clear that there .were formative and summative reasons for data collection 
and-finally, the faculty expressed interest in collecting data from multiple 
sources. In order, to clarify the an^iyit of information nec^ssfry for these 
purposes and the reUtionsbip of purposes to kinds of evaluation to sources' of 
information, an "Eval uation 'Information Matrix" was used. -'Figure 2 displays 
the matjrix. ■Roles or purposes of evaluation are displayed on the left side o^" 
the matrix 2nd are hierarchically arranged with respect to the atiraunt of information 
;they might require. ^ Selection of courses by-students, for example, is a typical pur- 
pose bf stuSent-run coUrse evaluations. For this purpose, the only source of infor- 
mation could be students resp'onding to some summative, instrumental device such as 
an' opinion' survey. At the promotion and tenure end of the scale, val id,(i(fcuation 

* t » 

.should solicit information from multiple sources and even if summative only., should 

collect'conse^iuential data ( e.g. , grades or perfonnance data) as well as instrumental 

data. The matrix', by reference to the number of blocks filled in, can pr-ovide 
» * 

a quick pictur^ of the convexity of an evaluation and its practical requirements.. 
The task force, becau^ of /the multiple purposes forseen for evaluation and 

* ■ ' . 

because of the internally-operated, peer-assisting nature of the faculty develop- 
ment program, cbd'se, to develop instfuirents locally and to devise specific instru- 
ments for specific purposes. -In. a long range plan, was decided' to- maintain ^ 

ft 

data banks for the separate instruments so that validation copld take place, ■ 
'soon ias ^noiigh data had been collected. - . f 
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C ' ' ' ■ ^ ' ■ ' 

A goed deSil of time was spent in choosing and phrasing questions and in 

'presenting drafts 'to the iy|tire faculty for discussion and_ approval. This open 

and interactive procedure" proVe^ valuable: no Qther set of ins'tnfnTentS proposed : 

for evalu ation had ever teen accepted at the College, and through t hfe "shared 
-« — ■ — r- ■ ; 

owne r sh i 0" of the instnuments, man:^-traditiona1 objections and fears were over-, 

— — : =— ] : ' 

come , the eventually accepted ins trumen-ts are included in-Appendix II. For . 
\ simplicity of initial . administration and interpretation,^ response^ales were . 
Estimates of the frequency of behaviors, events, or attitudes. 
\ Evaluajtions are administered by faculty with the assistance of Faculty • 

Development Coiwnitte^ numbers. The University Computation Center assisted i^n 
pre-punching and processing data cards and genefatin<5' individual reports'of 
results. Additionally, Computation Center staff established storage files for 
theWata; sets of identifiers for instruments, faculty, teams, and courses; 
sor^merge capabilities to continuously update files; and retrieval systems.-.' 
Eventual analysis of the data ( e.g. , item analysis, factor analysis ^ correlational 
computations etc.) will be accomplished using SPSS or similar analysis pacjcages. 
To dat'i, the course and classroom instruction 'instruments have been used in all 
coursesiin the college. ' > 

Preparat^or*y Program . . 

• \as indicated earlier, the members of this committee have received special 
tralninq 'in faculty, "instructional and organizational' development procedures. 
Each FD si^ares or uses this expertise with any faculty member, in the college^ 
By individual arrangement. In fact, the availability of persons with these 
skills was\planned as part of the college's overall ^professional development 
'program, olji March 20, 1978s the President of the University, at a general , 

< ] ■ * 

faculty meeting of the college, promised that he would support the faculty 
development knd professional growth efforts of the faculty by making available 

approximately, $10,000 in summer released time monies for role preparation of 

\ ■ 

the faculty d^veloprqent committee mentjers.- The program was designed in cooper- 



ati.on with the campus-wide Inst^ctfonal .development services in the Uni versit^/'t;/ . 
Office" of Learning, SesQurces, and with the Special Assistant to th^ Provost for 
Faculty. Development. The resulting program ^(Appendixjl I) extended over a five 
week period of one sunfuer. In all,\sixtfeen (16) presenters or workshop leaders 
were invited by the coprittee to -participate, these included persons in major 
decision-making positions In the university (the university faculty developjnent 
comnittee cftairperson*. the university axtainistrator in charge of faculty grievance 
procedures); persons from major resources agencies at the university (The Office 

"of Learning Resources, the' University Counseling and Testing Center, the Univer- 
sity ^Computation Center); faculty in educational aftnini strati on and counseling ^ 

' whose areas "of expertise concerned effective management, planning and change; and 
"leaders from within the college, including the deaj?, the chairperson of the college 

' goals. d<3«OTltt^, and the chairperson of the college curriculum committee. The out- 
side consliltants were carefully selected. They included a knowledgeable person 
from the sime field who discussed trends in l^e field, criteria for career de\j|lop- 
ment, and specific professional growth 'techniques, A second consultant was rlBg- 

'.nized as a leader in professional growth contracting, a s^tem which was implemented 
for "all faculty at his college. The third consultant was a nationally known expert 

A . / , ' , , 

in educational*! renovation and change, with specific focus on team-building and or- 
ganizational development. 

Instructional de\«lopment and evaluation staff from the University's 
centralized Office of Learning Resources served as advisors' in the desitgn of 
the preparatory .program and presented in approxjmately one-third, of the sessions. 
': ' Tfie training in instructional develoji^ent focused on the systematic de- 
sign of instruction; and the improvement of classroom teaching., Specific topics 
discussed were a definition of faculty development,' a Survey of faculty develop- 
mnt practices In higher edueatTOnv the specification of instructional objectives. 
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> / / * 

alternattve instructional strategies, formative evaluation techniques, micro- 
teaching and c/inicil supervision. Each participant had an opportunity to fill 
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out and discuifes a rieeds analysis on instructional methods; each person also 
taught a mic^oteaching lesson and was supervised by a colleague in, the group; 
and f-inalWeach/liemtiir pf/^ on a professional growth contract. 

Three c»^ studies dfltjpjckl faculty instractiorial problems were presented and 
'diagnos^/by the 9^01^. Ah addition, videotapes of college Instructors from 
Northwestern v^rsrityJs/ co1 tege Ctassroom Vignettes series were shown and . 
analyzed.KMany c^f/the resources for utilizing instructional media and teijhnology 
in clas^roofnAfetruction, course design and faculty development were demonstrated. 
Finall^, ;th^ J^rocedures for preparing a "portfolio" for "credit by examination^ as 
practiicei' ih -many experiential learning "settings were discussed. In addition to 
many feadirtgs and demonstration materials, each participant was provided with a 
complfete sit of aujllio-tutorfa.1 modules on instructional system design. A written 
postJtest Ldicat^d that the participants understood major instructional develop- 

ment' concepts. ; This portion of the faculty developn^nt committee's role prepar^tjon 

-I f 

prog'ram ijiyolved twenty-four (24) contact hours 'with the presenter. 

' pe ^valuator from- the University.'s Office of Learning Resources spent an 
tionall 'tenf 10) contact hours with the coimiittee members'. Since many of the 
nts had previously been' involved in the development of the college's 
evaluation instruments, less time was necessary to accomplish the objectives. 
In-addit- on'to providing inforination op determining the validity and reliability 
of evaluation instruments, the presenters reviewed evaluation forms in use at 
other hi(jher education institutions, and facilitated group^ problef^i solving of 
typHca! ivaluation situations. Sincere members' of the faculty development . 
cpninittei were primari ly 'advocates . facilitators and interpreters of the evalua- 
tioi ihstiruments which all faculty in the college were about to use, It was. con- 
sidired important that they know the power and limitations of these instruments, 
ndlthat'|:hey describe the implications of various evaluation results. In other 
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words, it was important that the comnlttee numbers see the connection between . 
evaluatiiiir^nd faculty dev^lopsnent. * " * % 

- ^<ides their aetiial presentations these university instructional de- 
velopfrent and evaluation personne] attended approximately half of^lhe other 

sessions and assisted where appropriate. 

' ■ ' ' ■ \ ■ . ' . 

. The primary purpose of the presentations by co-llege and umve.rsity per- 
sonnel was tp make the cofimittee members fnore knowledgeable with respect to uni- 
versfty policies; procedures' and resources, such that this information could be 
made more accessible to the faculty of the college through individual consulta- * ' •• 

* ' ' ' * 

tion with correnittee members. This process established a kind of networking for 
the faculty, particularly with respect to promotion, tenure, research and pro- ^ 

♦ 

/essional developnient opportunities. 

The on-campus faculty and outside consultants (other than those from the 
university's instructional develqpment '^d evaluation staff) constituted approximately 
half th«e preparation program- (twelve days of workshops and presentations). Primary 
among these were specffic training in interpersonal relations, helping skiys, assert- 
Iveness training, team-building, organizational development, and professional growth . 
contracting. The* team- by H ding wdrkshop came at the end of the program and focused . 
primarily on the group dynamics of thr' conmi ttee , with strong emphasis given t(y%. 
..creatinq an action plan for the^group's upcoming faculty development activities. 

The conmitte'e spent the last' week of the summer session processing the 
information they had received and preparing for actual faculty develof^ent involve- » 
ment with colleagues. ^ ^ *' 

Resources available at the University therefore, constituted a substantial 
portion of this preparatory program. In the final evaluation, the seven-member 
coimilttee rated the overall program as highly successful and worthwhile, parti c- 
ularly with respect to instructit)n'al development- strategies , professional . growth 
contracting, organizational development and evaluation. All training sessions 
were audiotaped and all training materials were collected in a library-resource 



cent^bbth for Interested facuUy/and foK the purpose of preparing future members ^ 

V ■ / ■ * ■ ' • 

of/th€ faculty developnient committee. 



rggram Results . * v • ^ 

The faculty developii^nt 'comnittee fac€d many difficult organizational and 
human relations problems at the beginning of the next academic year. The adminis- 
tration of the e'en ege and many senior faculty members were not in favor of any 
sudd§n changes in professional developn^nt- policies and procedures. In additrbn. 
many individual faculty, members were skeptical of the knowledge and skills that ^ 
•this group of colleagues could offer. It was even said that the committee members 
were, chosen for their lack of position in the college's power structure. Other 
faculty m^bers /^sented the large sum of money and length of released time that 
these seven individuals -had been given. Finally, the college h^d the typical 
distribution of adVQcates, detractors -and neutrals with respect^ to the concept 

of faculty development. 

To justify the time and effort, expended in the siirnT^r preparation program, ^ 
the corrmittee reported in detail on that program and the specific information which 
might be of use to all faculty. As indicated earlier, a resource center was created 
containing audiotapes of all the workshops and presentations as well as copies of 
distributed materials." Next the 'cormiittee focused its attention on the seven{ 7) ^ 
neX full-time faculty members who-joined t%e college that fall. . Orientatipn sessions 
and individual consultations were provided as indicated in the professional growth. 

planning chart ( Figure. 1). . - . 

• A. schedule of faculty dev^^nt programs for all faculty was sooii pub- 
lished. These seven^sessions (one in each of seven months) involved two of the 
major presenters from the cormi t tee's, summer program (topics 'were "Professional 
Growth Planning," and "Dyanmics o^the Collegial Relationship") two involved 
reports by other important committees in the college, beginning with the Task 
Force Vn Evaluatl^; and the remaining three -presentations discussed research 
by faculty in the college, "Porposal Writin^)'^ and "Individual and Group Decis^ion 



Making"; In oth'fer words, the faculty development corranittee fqcused on important 
issues for providing professional deyelopment reS'OtJrces* within th^ college and on human 
relations issues. I'^e committee/ itself was an important beneficiary in. tHis case. 

In addition, the committee instituted a college-wide needs analysis in^. • 
which every full-time faculty member of the .college was interviewed according to-- 

an interview protocol ^determined by the cofranittee (Appendtx IV}. The resiilts of , .' 

• " ' ' ,- 

the needs assessment was prjssented in a confidential report entitled "Free to 

Act: How to Star in Your 'Own Life, ".which was distributed to all full-time faculty. 

The needs assessment process also provided the faculty developn^n^t comnittee members 

a, forum for informing each of their colleagues of the role and resources of the 

* * * . 

committee. In conjunction with the needs a»essment report," a i%nK) was sent to 
faculty^ reminding them tJ)at<. members of the Faculty Development Comnittee were 
available to assist individual faculty with their developmental plans upon 

» ■ * 

individual request. Several faculty members other than new faculty foTlowed 

- - . * 

up on this invitation. , * 

Next the committee set out to establish a "linkage", system within the 
college. Information^ about particular areas of expertise which numbers of the 
faculty might wish to share with others or areas of research interest where 
collaboration w'ith others might be. appropriate, was used by the committee to 
pronfote linkage. This was done by referring one individual 'to another ( parti c- ■ 
ularly junior with senior faculty) and by starting^ a "bag lunch" series of pres- 
entations. Tw'elve such presentations have been Held to date. Several collabora- 
tions leading tg professional,, publications have been initiated. Through the link- 
age program a«jj the informal presentation series, many senior faculty became involved 
'in and committed tb the purposes of the faculty development conwitte^. 

At the' present time,' the committee, is actively involyed with many faculty 
members on an individual consultation basis. This involvemertt Has taken the form % 
of developing- professional growth plans and preparing dossiers for review committees. 

It has Included opurse and lesson planning, including classroom observation and 

'.■■10- 
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feedback. Individual faculty have been connected with resources for research, 

publication and professional visibility. Seventy-five percent (75%) of the / 

faculty in the college are using the standard Evaluation forms. Many of these 

* 

\ faculty are consulting with faculty development coinjiittee numbers' on the detai*^ 
of such data collection ahct intarpretatlon, and are using the results in their 
^ professional growth planning. This spring all faculty members in the college 
will be using. their yearly. planning form as a professional growth plan as des-' 
cribed to them by the factilty development committee and In the faculty develop- 
ment workshop o||^this subject. The faculty development conwittee members promise 
to be heavily involved In assisting individual'' faculty numbers, and conwnittees in 
the new B. S. degree curriculum which was adopted by the college for Implementation 
'in the fall of 1981. Most courses in the college will have to be revised by that 
time, and many new courses will be- developed. In addition, the college will be 
instituting a^jieW t>rogram of competency.^. based ^valuation during the second and 
fourth years o^the program. The faculty development, instructional development . 
and organizational developnent 'skil Is of the faculty development comnlttee may be 
a critical resfource in this curriculum change effort. 
Relationship to Centralized Resources for Facul ty , Instructional and 
Organi zational Development * ' . • 

The faculty development program in this college represents a model for 
the creation of "satellite"^ faculty and instructional development programs with 
strong positive relationships to a centralized, campys-wide program.' In the 
present case, many of tKp initial concepts for faculty evaluation, career-long 
planning and professional development emanated from conversations with ihe per- ■ 
sonoel in the University's Office of Learniftg Resources and the Special Assistant 
to t\k Provost for Faculty Development. These-. persons spoke at genera) -faculty 

« ■ 

: meetings on the issue of faculty evaluation' and {level opment, and were of some 
• assistance in the presider^t's decision to support this program with funds for 
> ' faculty released time. Intensive consultation and assistance was provided by, these 

' er?c ^ ^ ^ 2" 
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centralized resources in the design, administration 'and processing of faculty^ eval- 
uation forms. As indicated, -such persons helped plan the initial training program, 
reconmended and coordinated with -certain consultants,- and provided substantial'- 
portjonsX-ithe program themselves. The needs analysis conducted throughout the 
CQllege-by tkfe faculty development committee was designed in' consul tatton^ with 
the Oni vers i/y'*s Office of Learning Resources. Continuing involvement ha-s*taken 
place in the form of such, individualized consultation, as sharing 'of resources and 
reports, and inclusion of the, faculty development committee members in campus-wide 
faculty,* instructional development and evaluation workshops. Recent consultations 
have taken place with respect to the preparation of reports and other writing 
which describe the activities of this committee. On five occasions, members^ 
this committee ^have given presentations to representatives of other colleges on 
their model of faculty development. Numerous re fej^^nc^ to this model have. been 
made in other contexts by personnel in a centralized faculty or instructional de- 
velopment role. 

Summary and Implications : The Politics of Change " 

The present program is the result of the efforts of many faculty members 
within a given professional college who felt that more opportunities for 
development could be made available., Moreover , these faculty felt strongly , 
thaVthe existing system for evaluating faculty for promotion and tenure 
could offer more guid'ance to the 'individual (particularly wit'h reference to 
new, faculty). As a result, several major efforts^ were launched. A full range 
of evaluation instruments was developed and was adopted by the faculty as an 
important method for evaluating and reporting faculty performance. A committee 
was established to promote faculty .development (particularly with the faculty 
growth planning processf and to serve as a resource available to ijidividual 
faculty members 1n their attempts to fulfill the stated goals of their growth 
plarfs Finally, this conmittee was able, through-resources donated by ihe 
President of the University, to gain special skills in 
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faculty development -stKtegies, organ llSTional develapnient, course design, and 
evaluatipn. thereby creating a strong liaison with the University's centraVTzed 
Office of Learning Resources as w'ell as the faculty development officer in the 
Office of the Provost. While other in?iividualLin the college may-have resisted ^ 
at first the implications 6f the peer development strategy and the influence of- 
such a faculty-created, facuU>^rnanaged development program,, these persons have, 
ojme to acceplrarra appreciate thV positive role this conmittpe plays ?n the ^ ' 

college. \ 

While. numerous events may be cited as responsible for the present success 
of this intra-col lege' faculty' development program, the I'o.l lowing stand out:' 

1. Certain members of the faculty were motivated to improve the existing 
prof^sional evaluation and development procedures within the college.. 

2. With the help of ■ these faculty members, the entire faculty voted to 
assign a task force to investigat^ these issues, which ultimately resulted in the 
faculty adopting a set of standard evaluation forms and a procedure for professional 
planning, evaluation and review. 

3. ^ the 'faculty realized that more accurate, more reliable evaluation data 
would be of little use to individuals unless, ski 1 led isersons were available to assist 
in interpreting such data, anc^^in planning and. tarrying out the changes- which were 
in^ipated; therefore the present facul ty developmenlf commi ttee wa^^^eated. 

4. Resources were available at. the Uni yersi ty ^and elsewhere to provide 
the necessary skills- and information so that this new commi ttee could carry out 

its charge. * • 

5. The committee built its credibility With .the faculty through team 
effort {including the rotating chairperson strategy),, and. through low risk/high 
visibility programs (prientation for new. faculty, college-wide workshops, needs 
assessment, linkage system and bag-^^ich presentations). 




6. The commi t tee -provides an importanfand meaningful . service wi th 
respect to faail itatijig the approved evaluation procedure's, particularly with 

[respect to accessing and administej'ing eya^uation instruments, computing ^nd 

Interpreting the data, and reporting the results. . . 

.. ^ ^ ' \, * • 

7. The administration of the College and the University, while not 

' • .... » - 

leading the development of this program, nevertheless provided critical support 
'at; various points "miring this development, .and has ^responded positively to the 

results. - ' - : " . > 

For- professionals in the faculty a-nd instructional development field, 

it -is important to note the following possibilities:^ 

' ,\ ' ' ' " ' 

^1. A coFTinittee of faculty members from a college or department who .. . 

are released from the committee assignments and who are provided with important 

information, skills and resources can effect significant change, perhaps more 

so than specialists' from outside that context. (Consider the'fact that this 

^..one conmittee provides 55 hours of faculty and instructional development service 

to that college per week.) • . 

' • ' ■ . * ' ' ' 

2. The support by centraHzed faculty and instructional development 
specialists to potential faculty and Instructional - development special ists'* within 
departments and colleges may be the best way of etfecting large-scale institutional 

change • - . ^ 

3. The creation of departmental .and college resources for faculty and 
instructional development may^ on]y take place in a meaningful way after a process 
of faculty evaluation is adoptlsd in which insiruments -^nd procedures for evalua- 
ting teaching, advising, course design- and professional development have Iseen . 
enacted. 

^ In the conclusion of their 1978-1979 annual report, the committee makes 

two recommendations for the present year. They ire: ' 

1. Ttat futur^Facul ty Development workshops be planned at times 
other than examination week. 

2. That faculty and administration continue their enthusiastic support 
-Of the Faculty Development Committee. , « 

' 33 
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CRITERIA FOR PROMOTION 'AND TENURE - SUGQ^ED EVALUATION METHODS 



CRITERIA 



SUG5ESTID EVALUATION METHOD 



Teaching 
1. General 



A. DeoKmstrates knowledge of 
curriculunn 

' Participated in' curricalum 
development, Revision, Evalu- 
ation 

Clas.sroom 

a. Knowledge of Subject Matter 

reflects:, depth 
breadth 
accuracy 

subject matter is current 

teaming objectives cleanly stated 



b. Presentation 



J 



reflects learning objectives < 

creates, clitnate c£»iducive to 
student participation 

builds on student's previous- 
knowledge/experience 

adapts Content to level of students 

utilizes appropriate teaching methodology 

uses appropriate teaching aids 

is clear and concise 
is well-organized 

avoids too much digression from topic 

utijizes relevapt verbal and/or nonverbal 
feedback from class 

reflects interest and enthusiasm for subject 



Self -assessment 

■ ■ . » ■ 

Team faculty 
Course coordinator 

review of prepared materials 
students 

self-assessment ' 



team faculty 



course coordinator 
students * 



utlTues^xafflples to enhance learning 

encourages ^critical thinking 

. stitmilatas student Interest in 
subject matter . 

augments required readings 

synthesises various elenients of course 

Clinical ; ^ 

a. Evidence of clinical proficiency 

aVle to handle clint^al situations 
based on knowledge and expertise 

serves as a role model 

is up-to-date on latest develop 
inents in health care/medtcine 



self -assessment 



coordinatof 

Other team faculty t «^en possible 
head nurse in clinical setting* 
staff nurse(s) in clinical setting 
students * 
Other sources, as a^sproprlate 

self -assessment 

c(»rdinator , . . f 

other team faculty, when possible \ 

^ ■ . 

staff nurse {s.) in clinical setting 
other personnel as appropriate 

students ' ■ * 



b. Creates Climate 



Climate. Ccm 
tive ^stui 



»ducive to Learning 

is sensitive ^stu<tents abilities and 
needs in clinical ^r^^^>0f^ 

uses skillf^ul IPR with patients, staff, 
students ~ . \ 

functions within agency and/or contract 
deadlines 

oni en ts students to clinical environ- 
ment . ' 



c. . Evidence of Clinical Teaching 

^;nakes clinical objectives q^lear to 
stu(tents 

plans assignments appropriate to 
learner and clinical objectives; t.e^ 
builds on stu(tent's past e:$per1ences 

assists students to see relevance of 
theoretical knowledge in clinical 
situations 



W 



self-assessmen 
coordinator 

other team faculty, when possible 
head nurse in clinical setting 
Staff nurse(s) in clinical setting 
students ' 



/ 



, --3"- . 

Criteria - , , 

g^^dence of Clinical TA^rh^n^ (continued) 
areS M extent to clinical 

challenges and motivates students' ,■ 

reMu^^L'S?I?r**^^"»^ educational 
• -KSg* f""^" «''''9"'» Student * 

fosters' Independence of action " 

?f?r*c1?t1c1ir" or construe, 

c1fni?^^^i]:^ r«<"^°r«fl«nt approach to' ' 
cated (i.e.. «pat1enf safety} " 

available in -clinical area for support ' 
questions and Supervision '•"PP°r^' 



Student Eva1uat1on /gnt»ncaT 



ing fc1a8sroo>n>t:lini( 



documents perfohnance in clinical setting 
documents performance in c'llnl.cal setting 
available for counseling 

^IJ!*"! °^ utilizes appropriate resoUrrAQ 
Z rin-ny""'" an7" 

4 

is resfjectful of stuctents' ri^ts 



?_st6d Eyaluatim Methari 



self -assessment 

students 

peers ^ 

course coordinator 



Rir 




■ ✓ 



/Criteria 
Criteria 

Course ges,..^, 

Innutes ideas to i^ove course 

uses positive group dynamics • 
facilitates group progress/process 
Is reliabje and dependable 
wet. deadlines, is punrtoal 

s?u*^."'7^.'*^*'''=*'<=«"'sl 4''out' individual 
appSriate* "^"^"^^^Sro., ihe?''""' 

J«111«s Appropriate d,an„U of communication 
wor^lL'" '''°'f^ W1 th course ■ 

SHSEARCH . \ ' 

published or unpublished mtlrU) 

• ■ \ ■ ' • ' 

evidence of scholarly work V 

3- Of^gtna? work I 

" ^^^^ ""■^^-'y ^f^^'n, 

clinical tn^estlgative itudy 



- iHSggltedLEVaju ait'on MetJiJ 
Suggested F valuation Mo»K» >f 

> 

self-assessment - 

team faculty 
course coordinator 



^ '''^^"^^^ for Conmittee " 

s^urces'"if:'^"'^ ^^^^^ °"tsid, 
sources, v^jhen appropriate 



ttempts innovation^ and uses oro/Je* 



•esents clinical 
«lds seminars 
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/ Critecia ' 
/ PROfESSIO^At ACT^V!TTF<; ' ♦ 
, ftolds .nentership In Professional organizations 

' ■ ■ ■*'«.' 
contributes professional canpetence to 
nurs.ng and/pr other hea.Uh^^^^p^flsslona Is 



carries out attainistratlve duties {if nart 
df faculty.meinber's normal activities) 

advises students and/or student ftrganizattons 
coimiittee woric - College. University 

tj:ee responsibilities 

b. attends scheduled meetings 
^. ^ c. actively participated in coirmittee tasks 

d, facilitates group work 

Participates- in public relation^ activities 

is.know]et*5eab> representative/of CoTleoe of Nnr<in« 
in both professional setting ani co^iI?ty4t.7argI"^ 

CQ^f1UNm SERVT(!F . . V 

utilizes professional expertise to assUt 
professional/lay groups ^ .^'t ^° ^^^/^^ . 

rn2?!,- f J • s ta te . nat i ona 1 ) boards . 
za??ons ' Charitable o^gani- 



- PROMISE FOR FUTURE DEVFfnPMFMj 



ir^&'a^e'Ss''"^^'^'"^^^^^ the profession. 



Suggested f valuation Mpfhnw • 

• ' . . . * 

self -assessment 

docuihent^tion of fnembership and 
attendance at profess i<»ial aeeting 

evidence of contributi<»i from ' 
oufesicte sources, as appropriate " 



self -assessment • 

Wr and team faculty 

cosinittee chaii^person 
students/advisees 

other sourdes. when appropriate 



self-assessment 



documentation of position/ 
participation fr<»i appropriate 
source 



selfj-«a?sessment 

documentation of educational 
programs attended" . 

of pan and expected 

.nfirl*'"^^^"^ from appropriate 
source 
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College of Nursing 
August, 1978 

EYALUATEE: 
EYALUATOR: 

NAME OF ORSANIZATIOffs ^^ 
EVALUATEE'S POSITIOH IM ORSANIZATION: 
EYAtUATOR'S PdSlflON IH 0RGANI2AT1SN: _ ^ _ 

PLEASE OESCRIBE -EVALUATEE-S" EFFECTIVENESS AND CONTRIBUTION TO rOUR 
ORGANIZATION: ^ 




C0Li£G£ Of mmm 



ADDENDIW TO COURSE 

ADDITIOKAl ITEMS FOR C(X)RDINATOR EVALUATIOH 

' ^ ' ■ ■ c ■ 

, • , - ' nost - ' . . 

/ V of tte ^ Hot 



Always Time Seldom Never Applicable 




1. eoordiflate^ scheduling and utilization of 
r facilities, eqUipinfent, etc. for course 

needs In conjuntioh with appropriate 
university resources. ^ 

2. Provides leadership in resolving comnon . 
probl^ in the course. 

3. Coordinates aind assist^ team meobers in 
the developinent, inqslenentation. and 
evaluation of the course. 

4. : Assists team nw^rs tn the preparation 

• of pertinent infonaattoh regarding "student 
progress/evaluation in the classroom and 
clinical areas. 

5. Shares pertinent information w^th faculty 
Mn other cot^rses and with aduinistratton. 

regarding student educattonal needs and 
progress. . 

6. Coordinates the preparation of course 
information for inclusion, in tHe annual 
report. 

7. Acts as a liason to administration re- 
grading course matters. 



"8. Counsels and advises course faculty j_t_ ( 

regarding students •experiencing aca- ' - / 

> . demic, clinical and/or personal diffi- , ^ 

\ culties. ^ ■ : - ^ 

V9. ' Provides a ireans or, mechanism for open * • • • ■ =. 

discussion with course teagi_ members on ■ - ' . \' 

an individual basis regarding their per- "t^ 
sonal and caree^goals. - , - 

10. Encourages, promotes .and facilitates , ^ ^ ' / 

csourse team member's participation in ■ ' 
college, university and contnunlty ' 
activities. - ' 
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. Assists course team litefl^rs In (on- 
golng/process of self and/or peer 
^ evaluation. 

•It.- Supports personal and professional 
development if individual team , 
. members. 

13. Prepares and adheres to an agenda for 
group meetings within designated time 
limitations. 

14. Coordinates the evaluation of clinical 
agencies. . > 

15. . Participates in the selection of new or 
. additional agencies for student experi- 
ences and makes appropriate reconroenda- 
tions to the Dean. 

16. Supports course team In facilitating, 
positive clinical agency relationships. 

17. Coowunlcates with the Dean of the 
College of Nursing regarding cllnJcal 

* agency arrangements and student experi- 
ences. 

* ■ 
* ^ - ' 

18. Recommends recruitment and appointment 
of new course faculty fn -consultation 
with cosirse team and others who are . 
knowledgeable about course requirements. 

'19. Itocuments and comminlcates course needs, 
budgetary and otherwise to the Dean of 
' the College of Nursing. 

20. Coordinates the orientation of new 
faculty to the course". 

21. Shares course resources with other 
faculty in the College of Nursing. 



Most 
of the 



Not 



Always Time Seld<»i Never Applicabifc- 



'A 
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Host 
of the 

Always Time Stidoin ^ Never Appllcab 



22. Delegates tasks in an equitaWe . . 
fashion among team members. 



OTHER COMMENTS ANO/OR EXAMPLES: 



RECO*«€NDATIONS FOR FUTURE DEVELOPMENT: 



COfWENTS OF EVALUATEE: 



Signature of EvaluatorJ, 



EvaTuator's Position:, 



Signature of Evaluatee:, 



# 

Date: 



Date: 



APPENDIX III 
Initial Preparation Program for Faculty 
Development Conmittee Memberjs 
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Initial Preparation Program for Faculty 
De ve 1 bpment • Conini ttee Ifembe rs 



PURPOSE ' • 

The Faculty Development Canroittee's charge Is to "profflo'te continuing personal and^ 
professi OTal ^ velopment^ . 

Th6 role preparation provided to the Faculty Development ConFiittee Members shall 
be directed toward acquisition of skills necessary, to carry out -the functions and 
responsibilities of the comntittee. The coainlttee laenters should knoti basic concepts- 
and issues in evaluatloi and, equally Important, should be able to direct faculty 
members to appropriate perscms/agencies where evaluation exf^rtise is available. . 

The Role Preparation Program shall attempt to achieves i-ts purpose using Inside 
university sources and pfbvlde expertise which will allow members to be .access • 
points for services In the Faculty Development area. . 

For this preparation, expertise within the silvers ity shall be utilized ^^enewr 
appropriate. -Wiere such expertise is not available, resources shall be sougl?t 
from the wider ediKational .- Ihanagenient, and nursing coamunities. Funds received 
under a grant would be used to nake such Internal and external resources available 
to the Faculty of the College of Nursing, . 

This knolwedge base acquired .during the workshop sessions along with the accoB^nled 
skills will be refined during the tenure of the committee mestoer. This Xnowledge / 
base and skills as well as an experential base'will be passed on by the InCuotjent to 
her replacement. Any funds spent' on training the initial ctximlttee will also effect 
subsetjuent coamlttee members. 

* 

ROLE PREPARATION PERIOD ; 

The Faculty^«M^opment Coninittee Meirbers will attend a series of on Campus work- 
shops which are designed to increase the Faculty Development Coniaittee members 
expertise in these areas which will proimjte the general goals of the project. 

I ■ . . ' 

The choice of topics are guided by the functions that Faculty Development Cowuittee 
Members will be performing. Consultants inside. and outside the University will be 
chosen tO conduct the various workshops. _ 

Besides the formal workshops,, time will be made available to process the information 
that has been learned* Discussions will take' place that will address specific 
questions relating to this, {See last page for a more detailed explanation). 



The workshops will be held, duri.ng a six week block of time and participants will 
meet four d&ys a week for si;( hours a day. 

••' r. 

Lectures, group activities, individual and group assignments are various approaches 
for Implementation ^f these wQrkshops. The workshops will ra^ from one session 
to several days and sessions depending on the goals to Be achieved. Some workshops 
may- be held sequentially. . . 

Faculty members elected to the Task ForV ,pn Evaluation along with Faculty Development 
MeutJers defined the topics and themes few- vbrkshops in the section on Role Preparation 
of the Faculty Development Conrolttee Functions. These themes served as a basis for 
planning these experiences. ^ ■ ^ 

The workshops are: • • 

1* Organizational. Opportwii ties and Constraints ' - 
A. University . ^ 

^■B. College' 

C. Nursing 

D. Agencies , ' ^ 
Interpersonal Relaitlonshlps 

A. Individual Goal Setting ' . • 

J B,' Group Goal Setting " 

C. Professional Growth Constraints 
0. Assertlveness Training 

3. Faculty Development , - 

A. Formulation of Appropriate Goals in'^Career Development in Nursing 

1. Education . " 

2. Practice ' ' 
3,. Research , 

B. The Faculty Development Coimjit tee Members as a Resource for actileving Goals 

C. The Faculty Development Committee Hember-as an aid to redirecting a 
faculty mentier who falls short of goal attainment 

4. Evaluation ' . . ' 

A. Concepts and Issues in Evaluation of. Faculty 

B. Mechanics of Instrisnentatibn (developmenjt and Process- of Instruments). 

C. Concepts of Organizational Development 
, D. InstructlQnal Techoiques 

5. Program Management - 
A. Funding and* Budgeting 

S. Allocation of Developmental Resources ' - • 

C. Organization for training activities for Faculty 

D. Procedural Issues, I.e., Comnlttee 



TITLE 

Orientation to 
Role Preparation^ 



WORKSHOP I 

Program Managenerit 

n funding and^btKtge tin 9 
. allocation of develupmental 
. resources 

- orgarrization of training 

- , activities for faculty 
. .procedural issues 



DATE 

^Tuesday 
Aug. !. 1978 



TENTATIVE SCHEDULE 
-PRESENTERS - 

Office of Learning I^sources 
University Faculty Oevelopnent 
Chairman 
. Faculty DeveloRinent Oiairsian 



Aug. 23, 1978 



EducatliMial Administration 
Faculty 



PURP(»£S 

To reveal laihat can be expected 
during the workshop Sessions. 

I. ■ ■ - 

JO stimulate faculty development 
co^ittee" Renbers to be enthusiastic 
participants In their role ^preparation. 



Jo focus cm organization and design 
neciessary In the develbpaient and 
Ic^teientation of a positive program 
of faculty growth and^alt^tion. 



4. 



WOBKSHOP 11 

Interpersonal 
Relationships 

- individual 

- group 

- assertiveness. training 



Aug. 7-10, 1978 Counseling Faculty 



To provide opportunities to further 
develop interpersonal skills essentiar 
^ effectively negotiate tfie* Issued 
they fcfill be continually facing in 
their new roles. 

To provide opportunities to perfect 
interviewing technique 

To practice critiquing of group 
interactions. 



TITU * : . .OAT£ 

• WORKSHOP 1 11 Aug 14 . 1978 - 

Faculty Deve1oj»ient 
fomtiUtlng goals for 
- career develi&pBient in , , , * 

nursing 

f - ediKration * - '* 

- practice 

- research " , 

- scholarship ' 

Profess i£mal Growth Aug 15, 1978 

Contracts , 

- teaching 

-i ^c^iolarshlp * ~ 

. research - 
-evaluation 

# 

WORKSHOP IV ' Aug. 16. 17, 

» • . 

Evaluatlcm concepts and , • 
issues of faculty evaluation 



WORKSHOP V Aug. 21-»$^ 

Organizational Opportunities , , 
and Constraints 

'■ ■• ' i^-"' 

- University . 

■ ■ ■ ♦ . . 

' . - College 

- Goa.ls CoRiQlttee 

- Curriculum Coinwit tee 
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PRESENTERS 
Nursing Faculty 



PURPOSES . 

To clearly state tjbe degree of 
•involvejnent required of 'each 
f acui ty nenber in the planning and 
development of their am growth and 
the growth of the college. 



Faculty of Gordon College To provide a clear written statement 
" of goals and the means to achieve them 



Office of Learning Resources 



To sharpen skills in evaluation. To 

provitfe active involvement of partici- 
pants in evaluation issues. 

To sorf out appropriate persons/agenci 
where evaluation expertise Is availabl 



Administrationr 
IMiversity OevelopBcnt 
Ch^i nrmn 



To review the structure and organizati 
in lieu of the functions of the facull 
development comnittee. 



TITLE ' v^;i . > OAtEx 

WORKSHOP V P 
(cont'd) Au^. 24, 1978 



Agencies 



Simulation Aug. 24, 1978 



WORKSHO? VI Au£(. 28-31 

How Faculty OewToptnent 

Act as a Resource for ; * * 

Achievement of Gojils 



WORKSHOP VI I . . Sept. 5-8 

Group experiences 
socialization of role^ 



EVAIUATION OF • / > Sept. .8. 1978 

ROLE PREPARATION ^ 



* 3 ' "^r 

PRESENTERS 



PURjaSE 



Office of Leamlng Resources 
Office of Learning Resources 



To Role PTa^ wliat we have learned 



To proviite faculty developaient 
coraiittee Miffbers with the knowledge 
of h(»# to reach resource people. 



Organ1zati(xial Develofxaent 
faculty • , 



Participants Faculty 
Oevelopment Comhittee 
Menfcers „ 



^0 re - enter the work setting with 
new knowledge and 'ski lls^to perform 
their role successfully as ^icuUy^ 
developsent coffaittee menitiers* 'W 



To determine the effectiveness of 
the prograau, 



c - 




Qi«st1ons 'to be 0|scussed 



1. What nodi f I cattons should be odde to the evaluation forms? 

' ., ■ , 

2. Is the Information coraplete? Should anything be deleted? 

3. What protocol will a Faculty Develc^iffleflt Coarolttee Member* follow 
- ^ whe n 4Mt4^1y 1fiterv1ew4ff9 ^-el4eftt? — — — 

* ■ • • • , 

4. Oo the review or evaluat1(^ periods. need to be changed? 

5. Will a directory of iml vers Ity resources need to t» drafted for use* 
by the coanrfttee? • 

6. How best approach a cljent who Is not doing well? 

7. 'What administrative procedures does the coomi^tee need In order 

to goven* the faculty development program? . ■ ■ 

8". Others? ' . . 



-9. 



' m 
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College of Nursing / ' 

August, 197a • 

GUIOaiNES FOR THE EVALUATION OF PROFESSIONAL ACTIVITIES 



PURPOSE: To provide written information which will describe the nature and/or 
quality of a facu^y member ' s. performance in Professional Activities. 



It 



I, * Professional Societies 

A. If you are a niember or chairperson of a consslttee within a 
professional society, please have an "Evaluation of Committee 
Work" form filled out as appropriate. . 

B. You may wicH to include documentation of membership and .attendance 
^ at professional nwetings, and/or reference, letters which describe 

your contributions to professional societies. ^ 



II. Professional Presentations 

- " • * 

A. You may wish to have a peer, student, and/or anyone attending your 

, presentation complete an "Evaluation for Classroom; Instruction Fonft" 

on it. * . ' 

B. You' may wish to submit >ny typi 'of evaluation forms from the 
presentation .which describe your effectiveness. 

III, Professional Self-Develoj^nt 

A. You may wish to. include do(?uinentat1on of workshops, symposiums, and 
conferences you have attended and C.E.U.'s gained if apprdpriate. 

II. You may wish to include documentation of profess tonal courses 

you have complfited. '* . * - 

C. You may wish to describe how your professional development 
activities have enhanced your functioning as a faculty member 
at Northeastern University College of -Nursing. 
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ColVege of Nursing, 
August, 1978 

^VALtlATION FORM FOR FACULH RESEARCH ACTIVITIES 



PURPOSE: To provide written information *^h1ch tjjill dfscrib* the nature and 
the quality of the faculty s»«*er's research. 

DIRECTIONS: Check the appropriate coli^ and provide examples as necessary. For 
columns 1-4, check the degree of descriptiveness of the impact on the 
» . scholarly coirmunity which best describes the statanent about\the 

evaluatee. . " ^ 

Research Activity and" Recognition 

1. In regard to the following research 
activities (y) being evaluated, indicate 
the degree to which the item receives 
serious attention from others'. 

a. Scholarly paper presented at a 
\ conference. 



4 < Not 

at Not 

Very Moderately Somewhat All Appli^bl 



I 



b. 



d. 

e. 

f. 
9- 

h. 
1. 
J. 

k. 



Data gathering, report findings 
presented at a conference. 

4 * 

Proposal submitted for research 
project. 

Is actively involved in descriptive 
otp experimental research, beyond the 
proposal ley.el. - 

Scholarly paper written {unpub- 
lished), 

* . < 

Scholarly paper written (published). 

Book^written and published outside , 
university. 

Book Written and^ publ i shed within 
university. • 



Chapter of book written and pub- 
lished. * 



Media produced, i.e. film, slide 
presentation which receives 
university recognition. 

Media produced, i.e. film, slide 
presentation which receives 
recognition outside the university. 




T, Courst manual type learning guide 
• published vrflthin university. 



m. Other. 



Not 

.ar Not 

Veryv:>toderati1y Sdoewhat All Appllcabl 



t. Research act fvltf IS are original and 
c re ative^ — — 



3. Research ^wrk reflects current and 
future trends In the field. 

4. Commicates with others atot his/her 
research a1nd/or other creat1^fe ^l«^rk• 

5. Expressed Interest in the research 
of colleagues. . 

6. Shares work at conferences as 
apprdprUte. . . 

7. Has done work to which X refer In 
teaching. ' 

8. ts a resource pers'bn for peers engaged 
• In research activities. 

9. Works are published In reviewed sources 



OTHER COMMENTS ANO/OR EXAMPLES: 



RECOMMENDATIONS FOR FUTURE DEVELOPMENT: 



COJWENTS OF EVALUATIE : 



Signature of Evaluator: 
Position of Evaluator: , 
Signature of Evaluatee: 



Date: 



Date: 
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RECO^fODATIONS FOR FUTURE OEVELOP«£fiT : 



COMMENTS OF EVALUATEE: 



Signature of Eval uator : 
Position of Eval uator: , 
Signature of Evaluate©: 



Date: 



Date: 



/ 
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college of Nursing . 
August. 1978 

EVALUATION OF CMIHEE WORK 



PURPOSE: To provide' written information which will help the faculy member In, her 
• continued professional developmervt. 



EVALUATEE: 



NAME OF COMMITTEE: 
POSITION: MEhffiER 



CHAIRPERSON 



DIRECTIONS: .Check the appropriate column and provide examples as necessary, 



Responsibilities of: 
A. CHAIRPERSON 
• 4. Attends meetings., 
. 2. Is punctual for meetings .> 

3. Facilitates the completion of designated 
goals of the committee, 

4. Notifies meirtjers of time, pUce, and 
- • agenda of meeting-. 

,5'. Schedules meetings fairly considering' ^ 
members time schedule. 

6. Facilita'tes group work.- . „ 

7. Sufficient knowledge of committee. . 

8. Shares materials with committee members., 

9. Provides feedback? from faculty and O^an. 
10. Submits periodic and/or final report' to 

faculty and Dean. 



Most • 
of the Not 
Always Time Seldom Never Applicable 



B. . C0W1ITTEE MEMBER 

1. Attends meetings. ■ \ 

2. Is punctual. ■ ' 

,3.. Notifies chairperson if c3nnot attend 

meeting. ; ' , 

4. prepares fot comnittee Meting. 
• 5. Takes minutes when appropriate to do so, 

6. Contributes sound ideas, material, 
research - 

7. Assists in completing committee tasks, 

8. Volunteers for special, work assignments 
required by the committee. 

9. Facilitates group work. 



OTHER COMMENTS AND/OR EXAMPLES: 
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CoTl«gi of Nursing ' 
August, 1978 ' 

_ EVALUATION FORM FOR aiMICAL AGENCY • ^' | 

for thfir course. 

OIRECTIONS: Check^'^ppi^riit^ examples "when necessary. 

AGENCY NAME: , — ^ - 

^ ■ - ■ ^ , ' " Host 

, , * Of the Not 

^ Always time Seldom Never Applicable 

, ■ . - ^ 

1. Nursing staff were open and helpful. - — 

2. Paraprofessional staff were open and helpful. — ^ '_- — — - — • 

3. The- env'iroment of clinical setting was ^ 

conducive to learning. ^ , — — . — ; 

4. The clinical setting allowed the application , 

of theoretical knowledge* and skills. ; — — 

5 The clinical settlng/Offered the necessary 

experiences to meet the course objectives. , _ — _ — ■ 

o . . ■ , • • 

6. - The clinical setting ha^ sufficient equlj^nt . ^ 

and supplies for patient car-e. — ' ■ 

7. Principles of safe patient care practice at \ 
clinical agency were ot?served. 



4' 



8 Nursing care practiced at agency was con tem- 
porary to what was learned in the classroom 
setting. 



Otffer connients and/or'examples: 
Suggestions to Improve Agency Experience: , 



Signature of Evaluator: 
Position bf Evaluator:^ 
Cotflrse Muster: 



Date 
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College of Nursing 

^ August, 1978 ' ' " 

FACUCn EVALUATION FOR CLINICAL INSTRUCTION 

PURPOSE: To provide written information, which will assist the faculty nuember* in .. 
her <;ontinue<l professional development in clinical teaching. 

DIRECTIONS: Check the appropriate column and provide examples is necessary. 

.'«•'•< : . 

J Most ' 

;. ' ■ ' /of the Hot . 

The Instructor: - Always Time Seldom 'Never Applicable 

1. Makes expectations for student's performance . 

clear. I 



■^2. Is avail-able to students In the clinical area, . ' 

for supRort, questions, and Supervision. 

3. Plans for clinical area activities in an 

organized manner. . ^ ^' I _ - 

4. Reinforces the concepts of sife practice. . 

5. Assists the student to-apply theory to the 

clinical area. ' ' 

•6. Assists students in the application of the 

Nursing Process. " ■ ' . ^ — — • 

7. Provides students with appropriate feedback. ^ 

8. ' Stimulates and Courages creativity. . . 

9. Challenges and fwstivat^s students. 

10. Encourages the discovery of and/or shares 

literature findings with students. * . 

* 

n. . Provides clinical conferences which enhance 

student leamjng. ^ „ — ^ ' ^ 



12. Provides constructive criticism on written , 
assignments. • _ 

13. Corrects and returns assignments within a reason- 
- -.^alil^afliQunt of time - _ 

■14. Presents an objective .interpretation of student ; 
progress in evaluation conferences. _ 

15^ . Makes suggestions to further student growth 

In evaluation conferences. _ 



. ^ 16. Consistently guides students to assess pro- ' 

. gress/in self-evaluation. ^ 

ERIC . \ . .^^ 
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Host . 

of the *-*-^o: , 

Always Time Seldom Never Appltca'fet 



17. - Demonstrates expertise in tachnicat skills 

relative to clinical area. . ' 

18. "Serves as a professional role n©de] in 
interpersonal relationships with patients^ 

19. §erves as a professional role nwdel in 
interpersonal relationships with students, 

20. Serves as a professional role niodel in 
interpersonal relationships with agency 
members. 

21. Utilizes agency resour*ces to enhance learning. 

« 

22. Provides students with an adequate orientation 
to the clinical setting. 

23^ Fosters independence of action. 

24. Utilizes positive reinforceinent approach 'to - 
- "Clinical learning unless "^otherwise indicated. 

25. Doctenents student performance in the clinical 
area. 

26. Plans assignments appropriate to learner and 
builds on the student's past experience, 

27. Is aware of and utilizes'lTpP'^P''^^^* resour- 
ces for students ;-bdth.wi'thi.n' the university 
and the corounity. 

28. ts available" for counseling. 

29. ' Mi^k^ arr^gements -for student placeijtent ' 

wftich.-tre appropriate to meet course object- 
ives. 

OTHER CeWE74TS ANO/OR EXAMPLES: 



RECOMMENDATIONS FOR FUTURE DEVELOPMENT: 



COMMENTS OF EVALUATES : 



Signature of Evaluator: 
Eval uator ' s Pos i t1 on : 



- ? 



s,. 



signature of Eval ua tee.* 



Date; 



Date: 
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' ColUgt of Nursing . 

August, 1578 i ' . 

EYAIUAT I OK FORM FOR COURSE TEAM CONTRIBUTIONS 

JRPOSE: To provide written Informi t ion which wUl help the faculty neflter in ongoing 
professional development as a incRiber of the course tieam. 

purse' NUMBER; 

331V1ON: COORDJNATOR • ' TEAM MEMBER 



IRECTIONS: Check the appropriate cq1»««. and provide examples as necessary. 

Mdsl 



.Jst 

jOT the Not 
hy^Oys Time Seldom Never Applfcabl 



Is knowledgeable, concerning course plan. 

Is Knowledgeable concerning curflculwn plan. . 
Attends coirrsl> meetings on tlim. ^ 



. #lans learning experiences with other faculty . 
responsible for teaching the course. / 

Cofnminlcates changes In, plans for learning 
itxperlences with other team metnbers. " 

\ Facilitates course group work. 

Infonas other course faculty of student pro- 
gress and/or problems. • 

5. Participates In detennlning course objectives. 

3. Partlctpates In developing student lean^lng 
experiences. 

3. Submits test Uetns for student evaluation. 

1. Assists In compiling course grades. 

2. Participates In setting criteria -for evalu- 
ating asslgnnients for course. \ 

3. Participates in establishing course gradif^g 
system. . \ 

. . ' • ■ \ 

4. Demonstrates cooperation with team members-. 

5. Encourages meftibers pf course group to make 
Individual contributidns. 



./ 



16. Contributes new i^eas and materiaU for 
eohancesient of . the course. 

17. Periodically reviews and revises course 
sKthods and Mterials based on course 
evaluation. . ' 

18. Shares "fhl^bmation gai ned^ from profess i onal 
and university and/or College of Nursing. 



Most , 

oi the Not 

Always Time Seldow, Never Appli cab 1 

¥ ■ ■ 



i9. Shares information gained from literature 
» findings with course group as is appropri^e. 



20. Accepts constructive criticism. 
OTHER COMMENTS A«0/dR EXAJ^IES: * 



RECOMMENDATIONS FOR FUTURE DEVELOPMENT: 



COMMENTS OF EVALUATEE: 



Tignature of Evaluator: 
^'osition of. Evaluator: 
. Signature of Evalu^tee: 



Date: 



Date: 
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.College of Nursing 
jAuguSt, 1978 
EVALUATION Fofen FOR CtASSROOM INSTRUCTION 



PURPOSE: To 1prov4^ie witttn inf orroatlon. the faculty jwrnfeer in an 
ongoing process of p?^fess.ipna1 dev^lofwient In classrooni teaching. 

DIRECTIONS: Check the appropriate, coluihn and provide examples as necessary. 



The Instructor's: 

1. Objectives for teaching are clearly 
defined; 

2. Objectives for teaching are designed 

to, meet the needs of individual students. 

3. Objectives for teaching build on stu- • 
dents previous knowledge and experience. 

4. Objectives for teaching reflect the 
essential course content. 

5. Directions for classrodin presentation 
are clear. 

6. ClassrooBi presentation is relevant 
to the course objectives. 

t 

» ■ k , ' 

7. Classroom presentation 1s well organized. 

8. ' Prepared handouts are available for ' 

classroom presentation. ' ' 



10. 

Ti. 

12. 



Enthusiasm about classroom content is 
apparent. 

Comfort and confidence in classroom pre- 
sentation is apparent. 

In depth knowledge of subject, matter and 
appropriate resources is evident. 



Knowledge of current developments in nur- 
sing ^and other health related fields is^ 
demonstrated. 



Most 

of .the • Not 

Always Time Seldom Never Applicable 



13. Intergation of the nursing process into the 
classroom content is apparent. * 
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Most 

of the ■ v y . Not 
Always Time Seldom Never-^Appl i-cabi^ 



Position of Evaluator: 
Signature of Ev^luetee: 



]4<j Materials and references* are contempo- 
rary and augment ttje required. readings. , _ 

15. ' Use of teaching aids is appropriate to 

stimulate thinking. _ 

16. * Classroom climate iiS conducive to student 
. Ie4.m1ng. _ 

nH** Awareness of the strenghts and learning 
needs of Individual students is apparent. 

\$. Enthusiasm and support of student par- 
ticipation in classroom discussions is 
apparent. 

19. ' Encouragement of student^* to contribute 
.and cooperate in the learning pn^cess Is- 
* apparent. ' ^ 

20 Challenge of students to problem^ solve is 
appar,ent. ' 

21. Avoidance of too imich digression from the 
' topic during classroom presentation is , 

apparent. _ 

22. Encouragement of students to participate 
in. a wide range of learning activities Is 

- apparent. ' 

23. Encouragement of student leadership and 
initiative^ is apparent:. ^ » 

24. Encouragement of students to pursue and 

develop individual interests is apparent: ^ 

OTHER COMMENTS ANO/OR EXAMfUES: 
■ ^ J 

RECOTOiDATIONS FOR FUTURE DEVELOPMENT: ^ 
COMMENTS OF EVALUATES: 

Signature of Evalaator: : Oate: . 




5G 



T 
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16. Required readings done before cUss clarified 
lecture content. 



ColTege-of Nursing 
• ' , .. ■ - , ' August. 1978 

- COURSE EVALUATION FORm' 

PURPOSE: To provide written information which will enable faculty mambers to assess 

and continue to develop the course. - • . • - 

DIRECIIONS: Check the appropriate column and pnsyide^ [examples as necessary. , ' ' 

.. • Most ^ 

of the fJot 

Always Time Seldom Never Applicabi 

1. The course objectives gave you a clear 

idea of what was expected of you. . ^ . . 

2. The objectives of the course were met. . . 

^ ■ ■ ' 

3. Learning activities in the clinical area 

related to the objectives of, the course. ^ 

^ - > "" . ^ . . • 

4. Learning activities in the classroom were ^ • 

related to the course objectives. ' ' - 

5. Learning- aids (i.e. films, slides) enhanced 

learning. , , , 

6. Handouts clarified the subject matter. ^ 

7; Quiz items were related to course objectives. ^ ■ \i 

8. Examination j terns were relajied to course 

content. . (j ^ ■ ZT^ 

. . 1^ ■ 

9. Plans for the course from week to week 

were organized. 

l(r. The required textbook! s) for the course 

were helpful. . - , — — 

11. Independent study assignments in the 

Learning Center were beneficial. . 

12. Written assignments enhanced learning. ^ 

]Z. The co#rse was relevant to your professional 

growth. ' : 

14. The course stimulated critical thinking and 
probl/m solving.' 

15. ■ Classroom percentages for quizzes, exams and 

papers were equitably distributed. 



. ■ - Most . • . 

of tfte ■ «ot 

i Always Time Seldom Never A^pls w sje 



17. Assignment due dates were distributed fairly.' 

vTB. Nursing practice lafas on campus were helpful. 

If. You found that senlnars stimulated critical 
thinking. , " . 

.r.;OJHP dOMMP<TS ANO/QR EXAMPLES: ' 



SUGGESTIONS TO IMPROVE COURSE: 



Signature of ^.Evaluator: 
Position of Evaluator: _ 
Signature of Evaluatee: 
Course Number: 



Date: 



Date: 
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APPEN51IX IV 
Needs Analysis Interview 
_« Protocol 
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. FACULTY .DEVELOPMENT X0W1ITTEE , 

Ne*eds Ass'^ssment Interview I 

Wh^t are youn feelings regarding the opportunities for development 
at Northeastern University? * 



What constraints do you experience reaarding this development? 

" • 



' ■ . ■ 



What would help to enhance this development? 



* 0 



Wj^uld you be interested in working with a Faculty Development 
Commi ttee member? 



How would you see this Faculty Development Ccmmittee member as 
being a resource to you? * . ^ 



Is there anything you would like to share^with faculty? How? 



